SAMPLE STORY A

What follows is an attempt to narrate the thought preegsn the mind of the instructor
that go into the building of a successful story. Sanftiory A provides gemplatefrom
which the novice teacher caneate a TPRS lesson.

In this story, a TPRS session lasting over two houarerged from a single expression
in a recent class of motivated adult beginners imé&heat Arapahoe Community
College in Denver.

The story was based on Blaine RaWi-stories and Extended Readings for Look, |
Can Talk More!However, any scripted story will do, as long asujgests three
locations, with a problem needing to be solved infitst, a failed attempt to solve it in
the second, and a resolution of the problem in the .third

In this class | was working from Chapter Twa Fille Sociable Lesson 1 mini-story

on page 35 of th#lini-stories and Extended Readinggct. With this solid framework

in front of me, all | had to do was read the story flyibefore class and then change it
depending on what the class came up with. The scrigtmy was like the canvas on
which my students and | painted our own story.

This example, therefore, follows a scripted plotyelosely, with informational and
factual changes only. Note that this is not necessdrdyright’ way to do a story, as
there are as many ways of telling a story as thereéea®hers. Some stories generate a
wave of their own and are quickly unrecognizable. They mechighly personalized
and bizarre, and are often truly outstanding.

It is suggested, however, that for the novice it is bestay close to a scripted story.
This permits maximum practice with the skills in &see and steady text which is
within arm’s reach of the instructor throughout theatien of the story.

A few minutes before class, | chose to read only its 6f the three paragraphs of the
story to myself. There was no need to memorize they st® | was planning on referring
to it throughout the class anyway. Here is what | read:

There is a girl who lives in Kahalui, Maui. She &sia lot. She smiles every day. She smiles
at a Chinese cat, but the cat does not smile at Tilee. cat throws a rat at the girl. The girl cries
for 20 days and 38 seconds.

| determined that my students already knew ‘theraml ‘lives in’ but not ‘smiles’. So
on the board | wrote the word ‘smiled’ in French, sih@ented to ask this story in the
past tense. Thus, | established meaning:

a souri — smiled

| had no intention of teaching any other structures atttivegt. This one word was
enough for me at that point. If | needed more structurksew where to find them.



Besides, by the end of the class | will have addeat aflnew words, but all within the
context of the story andll fully comprehensibléo the student.

| explained that means ‘has’ and thaoburi means ‘smiled’. Then | explained that the
present tense version of that structure, which we woakt later when doing the
readings, isourit | also explained how the word came from the Fhewordsous
which means ‘under’, andre, which means ‘to laugh’, so that a smile is reahlly a
‘under-laugh’.

In less than two minutes | had established the measfiagsouri | did not over-explain
the structure. Most of my students have no desire torbedérench teachers, and they
didn't want to hear any more explanations. They wantdtkty some French. So |
moved on to PQA.

| always do the PQA part of class in the present tdmseause PQA involves real time.
When things move into the past tense later, the sirtylarisound betweea souriand
sourit causes no problems in comprehension.

When | begin PQA with my students, they know that | am gambe talking about
them for a while now, and | ussurit— smiles — in a variety of waysith them as the
center of the discussiohhave no preconceived ideas here:

Elizabeth is smiling, class! (Ohh!) Yes, she idlarg. Is she smiling? Yes, she is smiling. Is
Elizabeth smiling or is Simon smiling? Elizabeth isilamg. Is Simon smiling? No, Simon is
not smiling. (Simon frowns as he gets into the dstRobert smiling? No, class, Robert is not
smiling. Elizabeth is smiling. Class, who is smilin@hat’s right class, Elizabeth is smiling.

All I did to start PQA was to say ‘Elizabeth is smdi and circle it. When | said that
Simon was not smiling, since the idea of ‘not’ was riewhis particular class, | wrote
it on the board and pointed to it. Since this was PQd@ ot a story, | wrote in the
present tense:

ne souritpas— doesnotsmile
and | explained thate andpasaround the verb mearot

| then continued with PQA by making statemeasl circling themabout everyone in
the room. | decided to have all the women in the ctaside and all the males not smile.

Then | decided it was time to extend the PQA. | did gsimply pointing to an
imaginary dog in front of the class, writing the ‘daxgi the board because it was new:

chien — dog
and | asked if the dog was smiling. | pulled a ptashicken out of my backpack and

asked if it was smiling. | circled that. | found aher duck in my backpack. | pulled
that out and asked if it was smiling. It was not. Thexsked if the imaginary dog in



front of the room was smiling. Each new word — ddgcken, duck, and cat — was
written on the board at the time it occurred, with iemglation. Those students who felt
the need to write things down were able to do so.

The entire PQA and extended PQA process in this casedlabout 45 minutes, and |
could have just continued on extending the PQA as longveas working because my
students were learning French and enjoying themselves.

| decided, however, to extend the PQA on into a stopystl felt like it. One of the great
strengths of TPRS is that it gives the teacher thiyabo respond to intuition. The
teacher learns to monitor and choose a flow of thesclhat is best for everyone. No
one class resembles another. There is no prescribedsiehof learning to bore the
class. This natural flow is, in fact, exactly how peoldarn languages.

So far in the process | have just really enjoyed intémgavith my students in a
lighthearted way. We have determined that all the eom@nd a dog and a cat in the
room are smiling and that all the men plus a chickenaaddck are not smiling. The
students have heard the waaolurit many times in the present tense.

| am glad that | don’'t have a second expression tateahich would have taken a lot

more PQA timealthough in another situation | may have wantecethor four hours on
PQA- it all depends on the situation. For me, it was niowetto start the story. In fact,
because of the banter around the word “smiles” the R@# extended seamlessly into
the image of the smiling dog and then on into the stergescribed below.

| glanced at the scripted story on page 35. | readttteagirl in Kahalui, Maui smiles a
lot and that she smiles every day. This material morphigdmy story in the following
way:

Remembering to change verb tenses into the past, | dt@rt@rcle the first sentence
but remained alert and open to what was suggesézd:h

Class, there was a girl. Was there a girl?

The class said ‘yes’ except for Staci. | looked a&ctand she suggested that there was
a dog instead. | went with that. Staci was very happgmintold her how intelligent
she was and that | accepted her suggestion.

Class, there was a dog. Was there a dog?

Simon suggested that this was not true, that thereavediscken. But since this was my
story, and | had accepted Staci’s suggestion, | saBimon that this was my story, and
we all had a laugh and | went on circling:

Class, there was a dog. Was there a dog? Yes, these was a dog. Was there a dog or a girl?
That's correct, class, there was a dog. Was thegid®? No, class, that is absurd. There was not a
girl. There was a dog. Class, was there a cat?clss, there was not a cat, there was a girl.



Class, what was there? That's right, there was a dog

The possibilities here are endless in circling, drmteacher must be careful to circle
the right amount of information. This is dictated by theividual story as it develops.

Once the statement was circled to a reasonable exteferted back to Blaine’s text.
The next information was:

qui vit & Kahalui, a Maui — who lives in Kahalui, Mau

so | asked the class where the dog livéthtice how already our story was taking on
facts generated by our own class but staying withenframework of the original
scripted storyThus, the story was becoming personalized:

Class, where did the dog live? No, Simon, the dogndidive in Seattle. That is absurd! Where did
the dog live? That's right, Robert! You are very lhgent! The dog lived in Rabbit Hatch. Kentucky!
It is obvious! How intelligent you are, Robert! Clad&d the dog live in Seattle or in Rabbit Hatch,
Kentucky? That's correct, the dog lived in Rabbit Hatkentucky. Did the dog live in Seattle? No,
the dog did not live in Seattle. The dog lived in Ralatch, Kentucky. Class, did the dog live in
Taiwan? No, class, the dog did not live in Taiwarhe Tog lived in Rabbit Hatch, Kentucky. Class,
who lived in Rabbit Hatch, Kentucky? That’s right, theg lived in Rabbit Hatch, Kentucky. Class,
did the dog or a cat live in Rabbit Hatch? Correct,dbg lived in Rabbit Hatch. Did a cat live in
Rabbit Hatch? No, class, that is absurd. A cat dilivétin Rabbit Hatch. A dog lived in Rabbit
Hatch.

Now, having circled that, | glanced at my originalipted story again to see the next
sentence:

Elle sourit beaucoup — She smiles a lot
So | wrote on the board:
beaucoup — a lot

and | asked the class if the dog in front of the ctas8ed a lot. The answer was ‘yes’.
So | circled that:

Class, did the dog smile a lot? Yes, he smiled a It he smile a lot or little?
Since ‘little’ was a new word, | wrote it on the boawith its translation:
peu — a little bit

When | explained that ‘peu’ means ‘a little bit’, mjind went to how ‘peu’ is easily
confused with ‘petit’. But remembering thggammar should be taught based on
meaning, not on grammatical terpmsdid not use any grammatical terms. | did not even
bring up the fact that it might be confused with ‘petit’



| especially didhotsay: “Peu is an adverb. It differs from the word pefitich is an
adjective and means little in the sense of smalhorts” And if a student asked me out
of the blue what the difference with petit was, | woblve said: “Petit means
‘something is small’. Peu means ‘a little bit’, agavithout using grammatical terms

When teachers use such grammar terms they are beintecadany kids do not really
understand them, nor do they even care to understand Thwy.fake it.

The teachers often blame previous teachers in Englisthi® bored response, or even
the students themselves. It would be a healthy thingeker, if these grammar-
oriented teachers asked themselves an honest quetsigmammar really as easy to
acquire as some teachers assume?” It behoov@®RIGinstructors taavoid grammar
terms when doing pop-upH students really want to learn it they can learn ierfat

Next | returned to circling that sentence:

That's right, class, he smiled a lot. Did he smitdd? No, class, he did not smile little,
he smiled a lot. Class, who smiled a lot? That'stiithe dog smiled a lot.

| did not ask where or when or why or any other questiords at this point because |
felt that the students understood the concept and itiwesto move on. | was careful
not to ‘over-circle’ the story, and my barometer, Gemas doing well with everything.

Now at that point in the story | had been pointing toraaginary dog in front of the
class. The students knew that the dog smiled a lott ihk&sible dog had become my
actor, and my friend. So | did not need an actor bexabhad one in the invisible
world. It was clear to everyone that there was a dofgoint of the class because | had
been pointing to it for at least five minutes.

In most stories, | need a physical actor. | call upati®r, and the story continues with
my moving the actor around to three locations, etc.iBtiis case | felt comfortable
with the imaginary dog and | went on. | had a focus lfer gtory in the minds of all the
students and that was all that was necessary. | glaatc scripted story and saw the
next sentence:

Elle sourit tous les jours — She smiles every day

| knew that ‘tous les jours’ was a new expression sodte it on the board with its
translation:

tous les jours — every day
So Blaine’s story continued to morph into my own:
Class, did the dog smile a lot every day?

Elizabeth excitedly said yes to that and | said:



No, Elizabeth, that is absurd! The dog did not smiletavery day!

At this point | could see that it was possible toigtm a massive circling, so | began to
circle all three parts of the sentence. But | didsthe extent that the class needed it.
Once | knew that the class was comfortable with theesgion, there was no need to
circle it ‘into the ground’ as just stated, and | mowau

It occurred to me at that point that the expressionsities jours’ was a good
opportunity to reinforce the days of the week. So:

Class, did the dog smile a lot on Monday? No, Jacqueliva is absurd! The dog did not smile a lot
on Monday! How ridiculous! What, Robert? You areisgythat the dog smiled a lot on Tuesday?
How ridiculous! Class, it's obvious!... (pause to leg¢ tiension build)....The dog smiled a lot on

Wednesday (Ohh!)

At this point | had circled the first three sentenceshefscripted story in front of me. |
and my students had established our own details forttng so far. Instead of a girl
who lives in Kahalui, Maui who smiles a lot every dawe had created a story about a
dog who lived in Rabbit Hatch, Kentucky who smiled adatWednesday.

At this point it was time to recycle the story.dtamazing how a lot of circling can be
compressed into less than a minute of recycling. Thaestis showed me via hand
comprehension checks that the comprehensible inptlteofecycled story was near
100%. | knew then that | had recycled well and gone ki@mough.

Before continuing on with the story, | felt it was aoglotime to add some detail to the
description of the dog using the Portrait Physiqud.skhis was important for many
reasons. Details lend interest and humor to the sMyycircling goal now was to
create a freaky-looking creature with og®ssly exaggeratedhysical characteristic.

So via the magic of the Portrait Physique, the dogantfof the classroom became not
just any dog, but a red plastic dog with an extremely buidy whose large square head
had in it two small round green eyes. Although it t@aolbt of circling and writing of
new words on the board to establish such details, stwath it because the class now
had ownership in ‘their’ dog and the image becomesmsingly comical with each

new detail.

Now with that strange looking dog in the room distirag me, | had lost track of where
| was, as has, perhaps, the reader of this text. Adld to do was glance at the next
sentence of the original scripted story:

Elle sourit a un chat chinois — She smiles at a Cleircas
Continuing on while resisting the temptation to cremtesven funnier-looking dog (no

time), | asked myself if there was anything here thgtstudents didn't know. The
answer was ‘Chinese’ but | decided to forgo the taaglaind circling of nationalities



(see skill 48) at that point in favor of moving thergttorward and making it more
personal. | did that because | knew that personadizatould be one of the major keys
to the success of my story. What | had so far was eggmnal enough.

| decided to personalize the story by having the whioking dog stare at Elizabeth. |
wrote on the board:

a dévisagé — stared at

| explained the relationship between ‘dévisager’ anshge’, which we had just used in
our description of the dog. | added that this expogswas used in a French film called
Rue des Cases Negras Sugarcane Alleythus adding in some cultural information
about Martinique in a kind of cultural pop-up. Thergse from the film was “On ne
dévisage pas les grandes personnes!” and | wrote the board because | thought they
could understand it.

Then | circled the subject:

Class, the dog was staring at Elizabeth! (Ohh!) Wiasdog staring at Elizabeth or wagatstaring at
Elizabeth? That's right, clasthe dogwas staring at Elizabeth. Wascatstaring at Elizabeth? No,
class, that is absurd, catwas not staring at ElizabettA dogwas staring at Elizabeth. Was
elephantstaring at Elizabeth. No, clasm elephantvas not staring at ElizabettA dogwas staring at
Elizabeth.Classwhowas staring at Elizabeth? Yehge dogwas staring at Elizabeth.

Then it was time to circle the verb:

Class, was the dogtaring at Elizabeth or was the datancingwith Elizabeth? etc.

Then the object:

Was the dog staring &lizabethor was the dog staring Bill Clinton? etc.

Now Elizabeth was personally involved in this storyatgreat degree. She was ‘into’
the story. With each sentence, her name was mentioned.

Remember that this story was being built “brick bycktior “idea by idea” from page
35 of Blaine’s story. There was no need to be afodibsing track of the story, as can
occur without a scripted text in front of you. Nor whsre a need to worry about
creating a story that was not personalized encutijlere was plenty of room to do so
from the original.

This feeling of safety gave me a measure of comiige The story flowed more easily,
ironically, because of the structure the scripted spooywided. The next words in the
story on page 35 were:

mais le chat ne sourit pas — but the cat does noesmil



| asked Elizabeth if she smiled at the dog. She saidbnod circled that, focusing on
how absurd it would be if Elizabeth actually were maile at the dog.

By now the dog was not only staring, but also smilingl&abeth. What a
combination! A large square-headed red plasticwil a very thin body was in my
classroom staring and smiling at Elizabeth through smoaithd green eyes! How
bizarre! | was able to really communicate to the €lay belief in the truth of this
image by histrionically focusing on its actual exmste in the room.

Note also that at this point a student in the room hadrhethe focus of the story.
Realizing that personalizing the story is the keguocess in building a story, | brought
another student into the story. The next sentence of tifgest story was:

Le chat lance un rat sur la fille — The cat throwsgat the girl.

| took the plastic chicken from my backpack and said:

Class, Simon took a chicken.

| waited for the obligatory reactionGhhh! Simon was quite excited that the story was
now turning to him. But | didn’t give him the chickeet. | had to teach the new word
first. So | wrote on the board:

prend — takes
a pris — took

And then | asked the class:

Class, how can we remember that ‘prend’ means ‘t&kes’

After various suggestions, the best choice was thanigrin French sounds like
‘prong’ in English, so that when we hear the sound ‘pramg’can imagine little
‘prongs’ coming out from the ends of our fingers, itak something.

Having established meaning for the new structureadtret writing it down with its
translationwhich must be done for all new expressions as tleceyr during a storyl
continued personalizing. | handed the chicken to Sirbemg careful tesynchronize
Simon’s action of taking the chicken from me withsaying of the word ‘prendskill
19).

Next, | automatically went back to circling, startingmthe subject:

Class,Simontook the chicken. Di&imontake the chicken or diBlizabethtake the chicken? Correct,

Simontook the chicken. Didlizabethtake the chicken? No, cladslizabethdidn’t take the chicken.

Simontook the chicken. Did&Genetake the chicken? No, clagsenedid not take the chickenSimon
took the chicken.Whotook the chicken? Yes§imontook the chicken.



Notice the barometer check at the three-in-one poithe@fbove circling. Had Gene
not been on board with that sentence about him, | would hasddo go back and
reteach the material until he was on board.

Then, circling the verb:

Class, did Simonakethe chicken or did Simoaatthe chicken? That's correct, class, Simook the
chicken. Did Simoreatthe chicken? No, that is stupid, class, Simon didatithe chicken, heookthe
chicken. Did Simorhidethe chicken?

The class did not yet knoate or did hideso | wrote them on the board with their
translations and then continued by circling the object:

Did Simon take thehickenor theduck? etc. etc.

At that point | was again in doubt about where | wathmstory, so | just glanced back
at Blaine’s story. The sentence currently being workedvas:

Le chat lance un rat sur la fille — The cat throwsgat the girl.
| got back on track with:
Class, Simon threw the chicken at the dog!

At this point | saw a golden opportunity for dialogli@layed the role of the dog since
it was a new class, but a student could easily have do

Dog (said with anger in French): Whattisat?
Simon: (with anger)Thatis a chicken!
Dog: Plastic or rubber?

Since rubber was a new word, | wrote it on the boadl explained it:
Simon: Plastid

| knew at this point that extending that particularagae would cause unnecessary
confusion. Instead, with the energy from the class Wi, | asked for the same
conversation but had the dog (me) speak with fearh#d had a window box person in
the room, | would have asked him or her to speaké¢odog.

Then | divided the class into two parts and we chantedirtstetwo lines in mock anger.
It was fun. The creation of spontaneous and humorousgliak is easy as long as the
instructor is open to the right moments for them.

| returned to:

Class, Simon threw the chicken at the dog!



And after that was sufficiently circled, the next glamtdéhe scripted story showed me
that:

The girl cries for 20 days and 38 seconds.
This circling:

Class, how long did the dog cry? Did the dog cry for oeek® (I wroteune semaine — one week the
board because it was new) No, class, the dog didrydbc one week. The dog cried for seventeen
weeks. Did the dog cry for one week or for seventeeska/2 The dog cried for seventeen weeks. Did
the dog cry for one week? No, class, the dog did nofarrgne week. He cried for seventeen weeks.
Did the dog cry for ten weeks? No, class, the dognaidcry for ten weeks. He cried for seventeen
weeks. Who cried for seventeen weeks? That's righss, the dog cried for seventeen weeks. Why
did the dog cry for seventeen weeks? etc.

transformed the sentence from the story script into:
The dog cried for 17 weeks, 5 days, 30 minutes, anaddnsks.

Stephen Krashen has made the point that children darh languages by memorizing
lists of vocabulary, pointing instead to the role of ppehensible input in learning
vocabulary. There is also an interesting phonetic reé&sioteaching words (like the
time expressions above) within the context of stories:

In French the wordleux(two) when linked with the worbeures(hours) creates a
different, unexpected soutidom the individually pronounced words. Placing thbse
words together creates a new ‘z’ sound between theasterds. Memorizing lists of
words does not teach this, but circling does. As thareaof standardized tests becomes
more and more auditory, this is an important point, ateressed by TPRS but not by
other methods.

After circling that last sentence, it was time tonigrthe new story to closure via a
complete re-tell, which took less than a minute vgitime very fast French at well over
90% comprehension by everybody, except the barometercatne in at 70%, just fine
with me.

Looking at the two stories side by side, here is whatewded up with:

There is a girl who lives in Kahalui, Maui. There was a girl who lived in Rabbit Hatch,
She smiles a lot. She smiles every day. She Kentucky. She smiled a lot. She smiled a lot
smiles at a Chinese cat, but the cat does not on Wednesday! A dog was staring and

smile at her. The cat throws a rat at the girl. smiling at Elizabeth. Simon threw a chicken
The girl cries for 20 days and 38 seconds. at the dog. The dog cried for 17 weeks, 5

days, 30 minutes, and 7 seconds.



In this particular class, it had taken two hours andexpression on the board
(smilegd to get to the end of the first of three paragraphhenoriginal scripted
story. Six sentences had provided a two-hour storyrél'tvas no effort to leave the
basic framework of the scripted story, thus guarantgthe success of the reading
class that was to follow this class.

Two of the three steps of TPRS were followed. Theysbegan with establishing
meaning for one single word and then moved into alpigdpetitive period of
personalized questions and answers about who was omatasniling. Then the
PQA was extended into a little imaginary scene invohangmiling dog. After that a
lengthy and highly personalized story was created Ko brick” from glances at
the scripted story.

Many of the skills involved in creating a good storgrer used, yet | felt under no
compulsion to use them or even think of them duringl&ven if they hadn’t
come up, the class still would have been a lot offecause we were doing
interesting and personalized comprehensible input.

Some of the fun skills just came up naturally, perhagsibge by chance that week |
was doing a Fluency Fast workshop, watching Jasome~tgach for up to four
hours a day, and the osmosis kicked in.

| circled all the time, never using a new word withdtgt writing it and its
translation on the board, thus staying in-bounds. | congtpointed to almost
every word in view. | was in constant eye contact withsalldents, especially the
barometer student.

| went slowly with massive repetitions. Due to thetfdmat the dog was so real to
me, it became real to them, which generated frequantienal reactions from all

of us. | avoided the trap of trying to tell the stanyd instead asked it. Thanks to so
much circling, | got some great answers to my cirgedstions. Circling really
does assure high levels of student input.

Other, more freewheeling TPRS teachers may disagueé plersonally felt that | was

able toaskthe story instead délling it largely due to the aforementioned sense of safety
and security provided by the original scripted text. | kneat ifH became confused all |
had to do was glance at it — | would find my story somee/heit and, in fact, this
happened many times. By staying close to the scripted stwoy)d thus fly into fantasy,
knowing | had a rock to land on whenever | needed it.

Though this way of working with a story works for memiy not work for others. TPRS
represents such an ocean of potentialities that negstlire always “swimming by” the
attention of the teacher, and over the years an ohafvistyle develops.

Knowing that unexpected twists and details can reallgnliup a story, | was open
to any information provided to me during the circlipgpcess. | knew that such



twists and details occur primaris a result of circlingso I didn’t try to force any
twists into the story. | just listened for interestimfpormation. For example, a basic
twist occurred when | started to circle the first sewe

Class, there was a girl. Was there a girl? (yes)

and everybody said yes except for Staci, who shyly sugdj¢lsé there was a dog,
| went with that. The class had a little trouble withbuit | told them it was my story
and off we went with our dog. | was open to what wagested here in circling.
My decision to use the dog was intuitive, a prerogatasgementioned earlier, of
what Michael Thompson calls the individual teachingsariThe dog turned out to
be a good choice.

In this story there were frequent recyclings, whichureed together a total of no
more than three minutes. There were four or five ga@agngnar pop-ups and even a
culture pop-up. When Simon wanted to throw the chickethe@dog | made him
wait until I synchronized his actions with my words. Wed a good chant and good
dialogue in the chicken scene. When | had approvedipdlgeth’s suggestion at the
beginning of the story that there was a dog, and 8Simanted a chicken, | lovingly
but authoritatively told him that this was my story.

In only their second French class, these adults weretahirderstand and enjoy
two hours of French in a relaxed environment filledhahumor and good will.
When they experienced Blaine’s extended readings im tiedt (third) class, it was
easy for them. With very little effort and without a dastary, they enjoyed
continuing on with their study of French via the suprgmelportant third step of
the TPRS method, reading.

Did a story spin out of the reading? In this clagss! Even though it was “only” a
reading class, we did more than read — we chose ke ma a story that ended up
being very similar to the original, though much shortelowever, on another day,
we might have just read the text without any discugsimly translation.

One year, | was so enamored of the process of teltorges that | did very little
reading with my students. | wish now that | hadn’t. Iisvi&e | sent them out of the
classroom at the end of the year with only one glove on.

So, with reading, the goal is to do the same thing awendall our TPRS classes -
have fun with stories and reading in the targetgaage Our goal is not to cover
materials. It is to have fun!



